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AKNOWLEDGEMENTS OF COUNTRY

Children:

Here is the land, here is the sky

Here are my friends, and here am |

We stand together, hand in hand

To respect and honour, the Aboriginal people
The traditional owners of the land.

Gov Council:

We acknowledge the traditional owners of the land on which we gather
today. We respect their Elders — past, present and emerging. We value
the kindness and teamwork in their culture and acknowledge the

challenges they faced. We thank them for looking after the land where we
now play and learn.



SERVICE CONTEXT

Wudinna is located on the Central Eyre Peninsula, South Australia. The council area encompasses the townships of Wudinna, Minnipa, Kyancutta,
Warramboo and Yaninee and we attract Kindergarten children from all these areas. Wudinna's main industries are cereal and livestock farming and
many of the local businesses operate to support this industry. Wudinna RSL Memorial Kindergarten (Wudinna Kindy) is a stand-alone preschool
service operated by the Department for Education. We are members of the Central Eyre Partnership. Wudinna Kindy is a rural/remote kindergarten and
is a category 2 level of disadvantage and maintains a 1:11 child adult staffing ratio.

Our building neighbours the school and many children come to kindy via the school bus. The carpark is located at the back of the building. The
kindergarten is considered an important and respected service in our community. For many children, our Occasional Care service is the first
experience in an education setting. The kindy is also well supported by the community, and this is evident in the success of our fundraising
endeavours.

Wudinna Kindy was renovated in 2019 after winning a government grant and we used this funding to extend our indoor space to maximise open-ended
learning opportunities. Areas of our grounds have also been redeveloped by an eager group of educators and community members. We worked to
develop the nature play learning opportunities and sought input from the children, families, local council and play consultants.

Lucy Schultz is Acting Director while Beck Sampson is on leave for 2026. Lucy has been in the Teacher roll for the past 5 years. Jess Parsons fulfils the
role of Teacher, stepping up from her role as the Early Childhood Worker. Additionally, Leanne Lymn and Nicola Vermeulen share a Preschool Support
Role. In 2026, we will begin with 10 4yo enrolments —three carry over as mid-year intakes. We will begin 2026 with 5 3yo enrolment, gaining more
throughout the year. Our Preschool sessions run Tuesday/Thursday 8:25am- 3:35pm with additional sessions occurring one additional day per term to
make up the full Universal access allocation for children. We hold 2 sessions of Occasional Care for over 2's- preschool age, per week - each with 8
spaces. Georgie Inglis is the ECW running this program, which is held on a Thursday and runs concurrently with the preschool program. This has been
well utilised by both town and farming families and provides a positive introduction to the kindergarten.

Our improvement priorities for 2026 focus on strengthening intentional teaching by ensuring educators are purposeful and reflective in their practice;
embedding a consistent assessment and planning cycle that meaningfully informs each child’s learning; providing clear, accessible communication
to keep families informed and engaged; and fostering collaborative learning where children support and learn from one another. These goals are
achieved through ongoing reflective team meetings, intentional documentation, varied family communication methods, and group learning
experiences, all underpinned by continuous evaluation and adjustment within our Quality Improvement Plan.



STATEMENT OF PHILOSOPHY

L earning for life

Acknowledgment of Country

We acknowledge the Aboriginal people as the traditional custodians of the lands and waters where our centre is located and recognise their
continuing connection to country. We pay our respects to Elders past and present and extend that respect to all Aboriginal peoples.

Our Place

Wudinna RSL Memorial Kindergarten offers a unique environment for young children and their families to connect, learn and engage with others. Our
welcoming, homely, nature inspired indoor and outdoor play spaces allow every child a rich early learning experience. The kindergarten is part of the
closeknit community of Wudinna and surrounding areas and actively contributes to its wellbeing. All families of our community are encouraged to be
involved in decision making either through the Governing Council or in informal ways.

Our Values

e Kindness
e Teamwork
e Challenge

Our Beliefs
We believe

Every child is unique and brings diverse experiences, understandings, and ways of being. Children are naturally curious and motivated to make sense
of their world through play and relationships. We see children as capable and competent and rich in possibilities.

Children learn best when they have a sense of belonging and feel safe to explore, take risks and solve problems. Having opportunities to have a voice
in their learning, to think critically and creatively and to build on their existing knowledge supports children’s learning.

Building respectful, reciprocal relationships with families and our community enables a shared commitment to the future of our youngest citizens.



Learning environments that are warm, calm, reflect children’s lives and the natural world invite children’s engagement and learning. Effective
learning environments offer children opportunities to make choices, to feel secluded, to collaborate with others, use their imaginations and challenge
themselves. They offer a wide range of choices for children to follow their interests, explore their curiosities and lines of inquiry both independently
and as part of groups.

Our Commitments

So, we will:

Ensure that our planning is strength based, reflects the uniqueness of each child and builds their connections and sense of belonging
Enable children to actively explore, take risks and shape their own learning, in collaboration with educators and peers

Actively work to build partnerships and relationships with families and the community to enable children to participate as citizens
Create learning environments that reflect children’s lives and offer a wide range of choices for learning

Our Intentions

In 2026 we will work to refine our planning cycle and review inclusiveness in our practice.

Ensure the successful introduction of universal 3-year-old kindergarten, fostering a positive transition for children, families, and the wider community.
Through strong partnerships with families, we will collaboratively plan and tailor our approach to meet the unique needs, strengths, and aspirations of
our youngest learners.

Focus on understanding and expanding children’s perceptions of and engagement with the local community.



STRENGTHS

Quality Area 1: Educational Program and Practice

Curriculum decision-making and reflective practice are embedded within daily service operations. All educators consistently collaborate to analyse
pedagogical documentation through a shared, systematic critical reflection process (debrief), ensuring collective responsibility, consistency of
practice and continuity of learning across the service.

Pedagogical documentation informs genuinely emergent planning that is responsive, timely and appropriately challenging, while remaining aligned
with shared learning goals. Educators intentionally design coherent learning experiences that are deliberate, purposeful and sustained, supporting
progress for every child.

Documentation also underpins ongoing monitoring of learning, enabling educators to clearly identify what children know, can do and understand,
and to intentionally plan for each child’s next stage of learning.

Critical reflection is systematic, ongoing and collaborative. Educators engage in regular professional dialogue to analyse learning, challenge
assumptions and refine practice using evidence from pedagogical documentation. This process drives continuous improvement and strengthens
intentionality across the program.

Educators demonstrate a high level of sophistication in extending play-based learning through intentional interactions, sustained shared thinking,
co-construction and metacognitive questioning. These practices consistently deepen children’s thinking, problem-solving and learning
dispositions.

Long-term engagement with Early Years Consultants has strengthened reflective practice through professional challenge, targeted learning and
quality improvement planning, ensuring practice continues to evolve and improve.

The kindergarten is found within the small rural community of Wudinna, supporting strong, ongoing partnerships with families, often from birth. The
Occasional Care program provides an intentional entry point, strengthening continuity of relationships and transitions into kindergarten.

Children’s learning is made visible and accessible through pedagogical documentation, floor books, shared displays, and whiteboard. Photos of the
floor book and shared displays are sent home ensuring equitable access for all families, including those who travel by bus.

Family knowledge of children’s strengths, interests and experiences is systematically gathered, analysed and used to inform curriculum decisions.
Children’s strong connections to farming and nature-based experiences are intentionally reflected in the program. Any feedback from families is
used to support planning.

Authentic connections with local businesses and the wider community enrich learning experiences and strengthen children’s sense of belonging
and connection.




STRENGTHS

At Wudinna Kindergarten, children’s health, safety and wellbeing are prioritised through embedded, systematic practices that are consistently
enacted by all educators. Safety is not treated as a separate compliance task, but as an integral part of daily routines, professional conversations
and curriculum decision-making. Educators intentionally apply a risk—benefit approach that supports children to engage with challenge in
meaningful ways. Rather than eliminating risk, educators actively involve children as capable decision-makers, using shared language and guided
discussion to explore risk, consequences and safe choices. This consistent approach supports the development of confidence, resilience, physical
competence and problem-solving skills, while maintaining a supportive and well-managed environment.

Emotional wellbeing is embedded across the program and consistently supported through intentional interactions and shared language. Educators
regularly engage children in conversations about emotions and self-regulation, using the common phrase “name it, to tame it” to help children
identify and manage big feelings. This shared approach strengthens emotional literacy and ensures consistency in how educators respond to
children across the service.

Reflective practice is embedded in everyday operations and has informed the evolution of inclusive and health-promoting routines. Birthday
celebrations, for example, have intentionally transitioned from food-based events to meaningful, equitable experiences using a wooden birthday
cake. Children actively participate in decorating the cake, reinforcing inclusion, sustainability and shared joy. This practice reflects the service
philosophy and is consistently upheld by all educators.

Critical reflection is a key driver of continuous improvement at Wudinna Kindergarten and directly informs decisions that enhance children’s safety,
comfort and wellbeing. Educators regularly reflect on children’s physical energy levels, emotional regulation and engagement throughout the day,
using these insights to intentionally adjust routines, environments and learning experiences. Through reflective discussion and observation,
educators have embedded a range of flexible relaxation and regulation spaces within the learning environment. Children are actively involved in
selecting strategies that support their wellbeing, including yoga, meditation, shared or independent reading, drawing, writing or rest. Educators
remain closely attuned to children’s cues and emotions, responding with calm, respectful and responsive interactions that support self-regulation
and help-seeking.

Accident and incident records are systematically reviewed to identify patterns, inform risk management strategies and reduce the likelihood of
recurrence. Similarly, toileting records are analysed to identify trends and implement preventative and dignified support strategies. This ongoing
reflective process ensures accountability, strengthens preventative practice and results in measurable improvements to children’s safety and
wellbeing over time.




Strong, respectful partnerships with families and the wider community actively shape practice at Wudinna Kindergarten. Families are engaged as
partners in children’s health and wellbeing, particularly through involvement in Parent Help, where they are invited to engage in experiences
including cooking which is collaboratively planned in line with food policies and shared health expectations.

Educators maintain open and ongoing communication with families about safety and wellbeing, including the service’s risk-benefit approach.
Regular conversations, documentation and informal exchanges support a shared understanding of how children are encouraged to engage safely
with challenge, strengthening consistency between home and kindergarten.

Professional and community partnerships further inform inclusive and responsive practice. Following guidance from an Occupational Therapist,
educators intentionally embed strategies such as “animal walks” to support gross motor development, recognising the link between core strength
and fine motor skills. These strategies are implemented responsively when a need is identified, demonstrating a proactive approach to early
intervention.

Strong connections with community and departmental support services enable timely referrals and coordinated support for children and families.
These sustained partnerships reinforce a holistic, child-centred approach that is responsive, collaborative and focused on achieving positive
outcomes for every child.




STRENGTHS

At Wudinna Kindergarten, the physical environment is intentionally designed and consistently used as a powerful teaching tool that supports
inclusion, sustainability and high-quality learning. Educators create inviting, open-ended and home-like environments that reflect children’s
identities, abilities and interests, ensuring every child experiences a strong sense of belonging. Inclusive practice is embedded through thoughtful
environmental design. Learning spaces are arranged to support equitable access for all children, including clear pathways, adaptable furniture,
quiet spaces and flexible learning zones. Resources are intentionally selected to reflect diversity, including materials that represent different family
structures, cultures and abilities. Educators ensure the environment supports children with varying sensory and regulation needs by providing calm
spaces, natural materials and opportunities for both active and quiet play.

Sustainability is embedded into daily operations and environmental decision-making. Educators prioritise the use of natural, recycled and
repurposed materials, including loose parts, to promote creativity while reducing waste. Children are actively involved in caring for the environment
through daily routines such as tending edible gardens, watering plants, composting food scraps through our worm farm. These practices are
consistently modelled and embedded across the service, supporting children to develop respect for the natural environment and an understanding
of sustainable living.

Critical reflection underpins the ongoing development of both inclusive and sustainable environments at Wudinna Kindergarten. Educators
regularly observe and analyse how children engage with spaces, materials and resources, considering who is accessing each area, how it is being
used, and whose needs may not yet be met. These reflections lead to intentional adjustments that enhance participation for all children.

Through reflective practice, the outdoor environment has been redesigned to include diverse natural elements such as plants, trees, rocks, sand,
mud and water, supporting sensory exploration, risk assessment and connection to nature. Educators reflect on how these spaces support children
with different physical abilities and learning styles, adapting materials and experiences to ensure inclusive participation.

Sustainability practices are continuously reviewed to deepen children’s understanding and involvement. Reflection on children’s questions and
interests has led to expanded opportunities such as seed propagation, harvesting and cooking produce from the garden, and discussions about
water conservation and caring for living things. Educators have also reflected on the importance of learning beyond the service, resulting in the
intentional implementation of Scrub Kindy, which strengthens children’s connection to Country, promotes environmental stewardship and supports
inclusive, nature-based learning experiences for all children.

Families and the community play a significant role in shaping an inclusive and sustainable physical environment at Wudinna Kindergarten.
Educators actively engage families in discussions about environmental design, sustainability practices and outdoor learning, valuing family
knowledge, skills and perspectives. Families contribute recycled materials and ideas for sustainable practices, strengthening shared ownership of
the environment.




Community connections support inclusive access to natural spaces and deepen children’s understanding of sustainability. Partnerships with local
services and use of the surrounding scrublands enable children to engage in authentic learning experiences through Scrub Kindy, fostering respect
for the local environment and a sense of belonging to place. Educators work collaboratively with families and community services to ensure all
children can safely and meaningfully participate in these experiences.

Through these strong partnerships, the physical environment continues to evolve in ways that reflect community values, promote sustainability, and
ensure inclusive, equitable learning opportunities for every child.




STRENGTHS

At Wudinna Kindergarten, staffing arrangements are stable, well organised and embedded in daily operations, ensuring continuity of relationships
and consistent practice for children and families. The use of regular, familiar relief educators supports children’s sense of security and belonging
and ensures continuity of routines, expectations and learning experiences.

All educators consistently model respectful, professional interactions with colleagues, children, families and the wider service community,
contributing to a positive and collaborative workplace culture. Educators work as a cohesive team, openly sharing information, seeking support and
drawing on each other’s strengths and expertise to support children’s learning and wellbeing.

Collaborative analysis of pedagogical documentation is embedded in educator practice and provides structured opportunities for educators to
think together, share multiple perspectives and refine curriculum decisions. This collective approach strengthens consistency across the program
and supports innovative and responsive learning design.

Leadership capacity is intentionally developed within the team. Shared leadership approaches have strengthened educator capability and
contributed to improved teaching consistency and learning outcomes for children.

Critical reflection informs staffing practices, professional relationships and continuous improvement. Recent revisions to the service philosophy
emerged from educator reflection on parent feedback and a shared commitment to ensure all voices were equally represented. This reflective
process strengthened shared understanding among educators and reinforced consistency in professional practice.

Educators regularly reflect on interactions, environments and resources to ensure inclusive, respectful and equitable practice. This reflection
informs staff decisions and supports a shared responsibility for maintaining high professional standards across the service.

The sustained development of our bookmaking pedagogy, initiated through the 2018 Quality Improvement Plan, demonstrates ongoing reflective
practice and professional learning. As educator knowledge and confidence have grown, reflective discussions have refined how writing, reading,
oral language and creative thinking are intentionally supported and assessed. This sustained focus has strengthened educator practice and
consistency across the team.

Educators work collaboratively to promote a culture of inclusion, professionalism and respect, recognising diversity as a strength within staffing
practices and family partnerships. All educators demonstrate culturally responsive communication and work intentionally to support respectful
relationships with families from diverse backgrounds.

Educators have reconciliation front of mind and are consistently nudging key stakeholders and families to walk together in reconciliation. This has
included the development of Governing Councils own Acknowledgement of Country through a collaborative process.

Staffing arrangements within the Occasional Care program are regularly reviewed in response to family feedback, including trialling different
session configurations. This responsiveness ensures staffing decisions remain aligned with family needs while maintaining consistency, safety and
quality interactions for children.




STRENGTHS

At Wudinna Kindergarten, respectful, professional and reciprocal relationships are embedded in daily practice and consistently enacted by all
educators. As part of a small rural community, educators are mindful that relationships with children and families extend beyond the kindergarten
setting, and professional conduct is always upheld.

Our approach to guidance is underpinned by a shared Relationships Code, intentionally named to reflect our belief that behaviour is
communication. This shared framework supports educators to respond consistently, using relationships as the foundation for problem-solving,
emotional regulation and engagement in learning. Through this approach, children are supported to remain safe, connected and actively involved in
the program.

Interactions with children are consistently warm, responsive and respectful. Educators actively value children’s voice, ideas and perspectives,
embedding them within curriculum decision-making and inquiry-based learning. Children’s thinking is documented and revisited through
pedagogical documentation; including learning stories, transcripts and floor book, ensuring their voice is visible and influential across the service.
Educators position themselves as co-researchers alongside children, modelling curiosity, thinking aloud and showing comfort with uncertainty. This
approach is intentional an embedded and consistently strengthens children’s confidence, agency and engagement in learning.

Reflective practice is a core feature of relationship-building at Wudinna Kindergarten. Educators engage in daily reflection and professional
dialogue, sharing observations of children’s strengths, needs and wellbeing to inform timely and responsive support.

Across the year, educators intentionally work to build secure, trusting and respectful relationships with every child. Individual goals are shared and
revisited, supporting children to develop a strong sense of competence and belonging. This is particularly evident within the bookmaking space,
where the “two stars and a wish” feedback process enables children to engage in reflective dialogue, build confidence and develop perseverance.
Educators intentionally create environments that support emotional safety and confidence through predictable routines, high expectations,
multiple entry points to learning and gentle encouragement. A teacher with specialist expertise is employed to provide speech support, enabling
early, responsive intervention when needed.

As a result of these reflective and intentional practices, children demonstrate increasing confidence and independence, including successfully
separating from families, engaging with peers, participating in group learning and confidently sharing ideas in larger group settings.

Strong, sustained partnerships with families and the wider community actively shape relationship practices at Wudinna Kindergarten. A sense of
belonging is intentionally fostered through a Belonging Wall, which includes family photographs and personal messages from families to their child.
These messages are revisited frequently and deeply valued by children, reinforcing connection and identity.

Due to the close nature of the community, educators often build relationships with children and families well before kindergarten entry. Families are
invited to engage in the Occasional Care program as soon as children are eligible, strengthening continuity of relationships and familiarity with the
learning environment.




Early knowledge of children’s strengths and developmental needs enables educators to work collaboratively with families to support early
intervention and access to appropriate services when required. These sustained partnerships support smooth transitions, continuity of learning and
positive long-term outcomes for children and families.




STRENGTHS

Quality Area 6: Collaborative Partnerships with Families and Communities

At Wudinna Kindergarten, respectful and inclusive partnerships with families are embedded in daily operations and consistently enacted by all
educators. The stable nature of our community enables proactive planning for children’s transition into kindergarten, supporting continuity,
familiarity and a strong sense of belonging.

A well-established enrolment and orientation process supports families from the outset. Families participate in a “Getting to Know Your Child”
questionnaire/interview at the commencement of occasional care/kindergarten, with information consistently informing early curriculum planning
and Individual Learning Plan (ILP) goals. Many families are already familiar with the service through Occasional Care, strengthening continuity of
relationships.

Educators intentionally engage future families prior to enrolment, introducing educators, discussing expectations and supporting a positive
transition. For families not utilising the Occasional Care service, a meet-and-greet session provides them with a shared understanding of learning
through play, dispositions for learning and phonological awareness. The Parent Guideline Book is regularly reviewed and accessible via the
kindergarten website, ensuring clear and consistent communication.

Critical reflection underpins family partnerships and service improvement. An annual self-review process ensures practices remain inclusive and
responsive to families and the community. Educators systematically collect, analyse and act on Client Opinion Survey data, which consistently
reflects families’ confidence in the program, quality teaching and leadership.

Ongoing feedback from families is reviewed, informing program refinement. This has affirmed the value of Scrub Kindy and highlighted growth
families observe in children’s writing and confidence. Reflection on feedback ensures equitable, differentiated practices that respond to individual
needs and support progress for every child.

Families are active partners in decision-making through the Governing Council, contributing to curriculum priorities, budgeting, attendance,
maintenance, fundraising, philosophy and special events. Communication is flexible and inclusive, with families able to choose their preferred
method and level of involvement. The Director remains accessible through multiple communication channels, ensuring timely and responsive
engagement.

Families are invited to contribute their skills and knowledge to the program, strengthening authentic community connections. Most recently we
have been engaging in community excursions or incursions, depending on the needs of the cohort. Businesses/organisations within the community
who have connections with the kindy children are invited to participate in this experience.

Transitions to school are collaborative, child-centred and sustained. Parent and child voice is gathered prior to transition and shared with school
leadership and educators. Ongoing collaboration with the school, including a shared pedagogical focus on bookmaking, supports continuity of
learning and confidence for children.




Community involvement is embedded throughout the year, with strong participation in events such as family days at Scrub kindy and the Christmas
concert.




STRENGTHS

Quality Area7: Governance and Leadership

The educational leader and educators demonstrate a deep understanding of the NQF and are committed to a high level of practice at all times. Our
approach honours our philosophy which is reviewed with each coming cohort. It is developed through a shared understanding with children,
educators, Governing Council and Families. Our Philosophy underpins our daily practice, policies, decisions and pedagogy, our planning and
educational program.

A positive organisational culture builds educator capacity by supporting educators through ongoing professional development. The focus of this
effective performance review process is to continuously build the capacity of our early childhood educators. There is no "one size fits all" approach
to this improvement process. Our QIP is developed around observed, identifiable improvement goals and educators use these goals along with an
assessment of their own work performance, their strengths, knowledge and interests to identify areas for improvement. While working on that
improvement area, they are required to plan, act, and review and reflect on their learning and experiences.

Positive performance by educators is noticed and is acknowledged and educators with expertise and strengths are used as role models for the
group. All staff are expected to develop an Individual Performance Development Plan, which are reviewed each term to guide their career
development. Educators are encouraged to share their strengths and areas forimprovement and determine ways the Director can help develop new
skills. Educators embed their commitment to site goals in their professional development plans. We have established a sound process for reviewing
our QIP and during staff meetings we consistently discuss/reflect on progress we have made towards improvement goals.

We support families to provide feedback on our service through the Preschool Perception Survey. We seek feedback on our philosophy. This
feedback is actively considered in our regular review of our QIP and supports our continuous quality improvement. Educators are actively involved
in our professional learning community with fellow educators in the Central Eyre Partnership. They have been involved in attending meetings,
training and site visits which has strengthened our practice. Our Governance reflects the unique geographical, cultural and community context of
the service. Our Governing Council meetings are flexible in order to maximise attendance.




QUALITY IMPROVEMENT PLAN
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QUALITY AREA 1 - GOAL
Children will become increasingly curious and confident to share their thinking in multiple ways, contributing
to a community of learners where interdependence and collaboration are nurtured.
INQUIRY QUESTION

“HOW DO CHILDREN’S IDEAS AND SENSE OF COMMUNITY GROW WHEN THEY PLAY TOGETHER?”
SUCCESS CRITERIA - CHILDREN

Children will actively express wonder and interest in their environment (EYLF Outcome 4.1)
Children will initiate and contribute to play experiences that involve investigation, imagination and exploration of ideas (EYLF Outcome 4.1)
Children will use verbal, non-verbal and creative methods to share their thoughts effectively (EYLF Outcome 5)
Children will use inquiry-based approaches such as hypothesizing, experimenting and reflecting to extend their thinking (EYLF Outcome 4.2)
Children will cooperate with others and negotiate roles and relationships in play episodes and group experiences (EYLF Outcome 2.1)

SUCCESS CRITERIA - EDUCATORS

Educators will intentionally and effectively implement the identified principles and conditions of project-based inquiry
Educators will develop skills to notice non-verbal methods of showing curiosity and will test/learn skills to extend these through a cycle of educator
inquiry
NQS LINKS

1.2.1 —Intentional teaching: educators are deliberate, purposeful and thoughtful in their decisions and actions.
1.3.1 - Assessment & planning cycle: each child’s learning and development is assessed or evaluated as part of an ongoing cycle of observation,
analysing learning, documentation, planning, implementation and reflection
1.3.3 —Information for families: families are informed about the program and their child’s progress
5.2.1 - Collaborative learning: children are supported to collaborate and learn from and help each other.




